History - Knowledge and, Skills Progressionn Map - Greenlands Primary School = d034/30d5

Childhood,
CLASS / YEAR GROUP: Year 3
Aubumav 1/ Spring, /3 Summenr 1/
Focus Looking ab the: chronology of mankind from the, Derreloping their chronological, awareness of AD and BC, | Extending their understanding of different;
Stone Age to today, childrer are introduced to- childrer inwestigate whiy the Romans irwmaded, Britain and | societies, childrer learr about the
Br\mgw Uang/ard\aeologmol;wdm how the Celts reacted to the irwasion: They learn housr Vikings: They deselop their chronological
Age and, answer historical questions. how- archaeological exidence i used to- reconstruct the Britairy betweers the: Anglo-Saxons and,
Idﬂmhﬂgmgjﬂwhnuiahonsqllﬂwhépeqﬂewdmm lives of the: Romans. Comparing Romary life to- today, Vdemg@ Usmgmwbgpwo}soume&ond;
Mﬁeﬂwﬂwvwng@umr\mdm’u\adewor\
seftlers
C(QE““/"""'B’) Ag@s&m&lmand:di”ierenb? gpowﬂvo{;’d\oRonmEmpu‘e? faawwmuadmg/and;sdﬂmg;w
E 0
Substantive
Concept
Disciplinary Sirilarity and Difference Historical, Sigrificance Historical, Interpretabions
Concept
(Focus)
HIR/IT Pupils should. be taughb aboub | HI2/13 Pupils should be taught
LiToie Puplls HI/1.2. Pupils should be taught aboub the 3 Pu ]
N changes irv Britairy from the Stone Age to- R e and it or Brita oboumetSm;ms/mAnglo

Cunrnriculwmy

the, Tron Age.




EYFS: What were holidays like for my

EYFS: Hour does our Head: Teacher help us?

Year & Whabwo&so&gn%wnb

. gxmi;g»ondporent&'? Yean|:HowdidF[m\a'mNLg}¢ingoleond QboubCM/stop}wr\Columbu&ond;
" ror Yean|:V\/haboau/sed;fheGr\eabFU\e/qfl Mwsm@ﬁwke@diﬁamto N%AW&W&?
(indicat ¢ London? hospitals?
groun) | Ve & Whab was ke to lve e | Year & Why was Queen Elizabeth TT's
castle and how do we know? r\e{gmsos&gm}mant'?
Evidence trade Boudicca Angles paganism
limitations copper import inference Britors Pope
Am@sbu:yAr\chﬂ\ deduction rwasiory
expory legacy, corwert Romans
K Sfond'\fmg»e ﬂmt Romans
N seltlers : S
Vocabul empire axons
’Ln}e,r\er\w settlements
inaasiony settlers
Kingdom Vikings
.
Lessonl: How- long ago- did, Prehistoric mary live? Lesson |: Why, did, the Romans inwade and, settle in Lessorv |: Who were the Anglo-Saxons and,
Lessond: What, does' Skaras Brae tell, us' about, life Britain? the Scots?
v the Stone Age? Lessony &: Hour did, Britons respond, to the: Romary Lessorny &: Hour did, the: Anglo-Saxons settle irnv
Lesson 3: Who was the Am.esburg Archer? irwasion? Britairv?
S o} Lessorv b: Hour did bronze change life invthe Stone | Lessory 3: Why, was the Roman army so- successful? Lesson 3: What does Suttory Hoo tell us about
s | Age? (Part 1) Anglo-Saxon life?

Lessorn 5: Howr did trade change the Iron Age?
Lessorv 6: Whabd'\angedbeh»een,th@ StoneAg,e
and, the Iron Age?

ﬂiae;pow)Umb Britishv HLsi’oNd/ l: Wouldlwp:\e%er\to

Lessorv b: Why was the Romany army, so- successpul?
(Part Q)

Lessony 5: What do- artefacts tell: us aboub life iy Romary
times’?

Lesson 6: How- did the Romans change moderry Britainy?

(Kapour Uniti Why did the Romans settle in Britain?)

Lessorv b How- did: Christianity arrimve iy
Britain?

Lessorny 5: Was King Alfred reallyy great?
Lessony 6: How did, Anglo-Saxon rule end’?




(Support with, Kapour resources: Britishs History,
3: How hard was i to rwade and, settle i
Britain?)

Understand, that; prehistory was a long time: ago- Explairy the meaning of empire: and, inmasion Tdentifyy the different; reasons for migration to
Accurately place: AD and BC on a timeline. Understand, the: chronology, of the: Romar inwasion of Britain.
Tdentifyy conclusions that: are: certainties and, Britair Sequence ements according to their significance
Use artefacts to- make deductions about the Explain why the Romans needed o powerful arnmuy. they came to- Britain
Amesbury Archer's life. Identify o soldier's equipment: Make inferences [rom sources:
Identify gaps ir their knowledge of the Bronze Age. | Explain how the: Romary armuy was organised, and, Explairy hour sources carv be biased:
Explain, how- bronze was better thary stone and how- | perform simple: manoeuvres and, drills. Find, exidence withiny as source to- support their
Explain, how- trade increased during the Irons Age Explair the meaning of legacy, identifying how- the, Describe the parts of a longboat.
End of unit | and why coins were needed. Romans changed, Britairy and, ordering legacies by their Design and, creating as longhoat
Neolithic and Irorn, Age periods: Identifyy Viking trading routes.
Explain which period they would, prefer to- have htbpsi//wwuwrkapowprimanry.com/subjects/history/lower- Explainy whether the Vikings were traders o
lisved, iry prosiding eaidence for their choice. key~ stage~ d/history-year-3 - b/why-did-the-romans- | raiders and proiding supporting evidence.
bﬁ@//wkgpggqm’mgggm/s_&g}%@hiMglowe seiﬂe-w-bntam/asses&nenb-histor\év-gs-w-didrﬂwe- Idmh#gmpmmnbwmi&wﬂ\e Ar\glo Saxor
r—key- stage~ d/history-yean-3 - b/would-youw- romans- settle~in-britain/ and, Viking struggle for Britair.
px\evﬂen-to-liwe-w-the—ston@—age—ow—t}w-m- Explawﬂ\enwanmgqlloaus&and/
age/assessment~ history-y3 ~bronze-age~-iron- consequence:
age~or-stone-age/ Suggest the cause and, consequences of exents.
Assessment; task. Make obsersations and, deductions abouts
o:\te!lad@.
lower\ key,~ stag,e Q\/hustom/ year-3-b/were~
the~ wkm,g& r\md/er\s bﬂdﬁx\& or—
settlers/assessment~history-yk - were~the~
v{kmg&-midﬁr\&—txudﬂn&-on-seﬁiens/
Links to- Year 5: Houwr did the Mayas cimilisations compare to | Year : Whab roles did, Pharachs play, i the daily lives Year b Were the Vikings raiders or seftlers?
fubure the Anglo-Saxons? of their people?
lmming Year 5: What, did, the: Ancient; Greeks bring to

Year 6: What does the census tell us about our
local, area?

Year 5: Was Henry VIII o tyrant or o Jair leader?

the world?



https://www.kapowprimary.com/subjects/history/lower-key-stage-2/history-year-3-4/would-you-prefer-to-live-in-the-stone-age-or-the-iron-age/assessment-history-y3-bronze-age-iron-age-or-stone-age/
https://www.kapowprimary.com/subjects/history/lower-key-stage-2/history-year-3-4/would-you-prefer-to-live-in-the-stone-age-or-the-iron-age/assessment-history-y3-bronze-age-iron-age-or-stone-age/
https://www.kapowprimary.com/subjects/history/lower-key-stage-2/history-year-3-4/would-you-prefer-to-live-in-the-stone-age-or-the-iron-age/assessment-history-y3-bronze-age-iron-age-or-stone-age/
https://www.kapowprimary.com/subjects/history/lower-key-stage-2/history-year-3-4/would-you-prefer-to-live-in-the-stone-age-or-the-iron-age/assessment-history-y3-bronze-age-iron-age-or-stone-age/
https://www.kapowprimary.com/subjects/history/lower-key-stage-2/history-year-3-4/would-you-prefer-to-live-in-the-stone-age-or-the-iron-age/assessment-history-y3-bronze-age-iron-age-or-stone-age/
https://www.kapowprimary.com/subjects/history/lower-key-stage-2/history-year-3-4/why-did-the-romans-settle-in-britain/assessment-history-y3-why-did-the-romans-settle-in-britain/
https://www.kapowprimary.com/subjects/history/lower-key-stage-2/history-year-3-4/why-did-the-romans-settle-in-britain/assessment-history-y3-why-did-the-romans-settle-in-britain/
https://www.kapowprimary.com/subjects/history/lower-key-stage-2/history-year-3-4/why-did-the-romans-settle-in-britain/assessment-history-y3-why-did-the-romans-settle-in-britain/
https://www.kapowprimary.com/subjects/history/lower-key-stage-2/history-year-3-4/why-did-the-romans-settle-in-britain/assessment-history-y3-why-did-the-romans-settle-in-britain/
https://www.kapowprimary.com/subjects/history/lower-key-stage-2/history-year-3-4/were-the-vikings-raiders-traders-or-settlers/assessment-history-y4-were-the-vikings-raiders-traders-or-settlers/
https://www.kapowprimary.com/subjects/history/lower-key-stage-2/history-year-3-4/were-the-vikings-raiders-traders-or-settlers/assessment-history-y4-were-the-vikings-raiders-traders-or-settlers/
https://www.kapowprimary.com/subjects/history/lower-key-stage-2/history-year-3-4/were-the-vikings-raiders-traders-or-settlers/assessment-history-y4-were-the-vikings-raiders-traders-or-settlers/
https://www.kapowprimary.com/subjects/history/lower-key-stage-2/history-year-3-4/were-the-vikings-raiders-traders-or-settlers/assessment-history-y4-were-the-vikings-raiders-traders-or-settlers/
https://www.kapowprimary.com/subjects/history/lower-key-stage-2/history-year-3-4/were-the-vikings-raiders-traders-or-settlers/assessment-history-y4-were-the-vikings-raiders-traders-or-settlers/

Year 6: How have ideas about healthy and: medicine

changed over time?
Links to- o  Mutual R%pexi/ Democ»acxéz Rule of Law
Britishs e Tolerance Rule of Lausr

Values




Keg; Leaming;
(Substantive)

Irwasion, Seﬁlﬂnmbond:M'@M’
Tow\denstand/thabthﬁmaapevoﬂedmeason&!@on

cominngoBr\liaw
Towxdanstand/ﬂ\@mpo@qusdﬂeh&omt}wenshrg

population

To understand, the earliest settlements inv Britain

To knowr thal settlements changed, over time:
Cinvilisabi

To undenstand, how inmaders and, settlers influence
the culture of the existing population.

To undenstand, that, sociely was organised, irv different

Trade

To know that communities traded withs eachs other
and, over the English, Channel, inv the, Prehistonic
Period.

To understand, thab trade began as the exchange of
%MWW@MW
Britairy irv the Roman, Anglo-Saxon and, Viking times.
To understand, thal trade dewvelops inv different times

L i (M G E

To undenstand, the expansion of, empires and, hour they
were controlled, across o large empire.

To understand that societal hierarchies and, structures
existed, including aristocracy and, peasantry.
Toundex\standjsommson&wm

Irwasion, Settlement; and, Migration

To know that settlement; created tensions and,

problems.

To undenstand, the impact of settlers on the existing
population

Civilisation

To understand, houwr invaders and, settlers influence the
culture of the existing population

To undenstand, that: sociely was organised, irv different

To know that communities traded with, eachs other and,
owver the English, Channels in the, Prehistoric: Pertod:

To understand, that trade began as the exchange of
goods.

To understand, that, the. Romary inwsasior led, to- s greats
increase irv British, trade withs the outside world.

To understand, thal trade dewvelops inv different times

To knouwr who became the first; ruler of.
the whole of England:

Irnwasion, settlement, and migration
To know that there: were different,
reasons for

irwading Britain.

To understand that there are varied,
reasons for

oonung/toBr\'tﬂim

To knowr that there: are: different;

To know that settlement; created,

To understand the impact of settlers or
the existing population.

To understand the earliest settlements
irv Britairu

To knousr that sefttlements changed, over
time.




Key Skills
(D. 2 |. )

CM@ Awareness.
Seqwmngmmmﬁmdm rqlermng/’to’ume&
studied irv KS| to see where these [ty iru

history e.g: anclent; times, middle ages and, modenn,
Using/date&fowo{\k/oubﬂnemberwabbefwm

or periods:

Using BC/AD/Century, the pentods studied:

Placing the time studied orv a timeline

Using dates and termes related, to the unit; and,

pﬂs&ng;q]lhmb&gzmdlenmummhm@and:

Nohmgmnemm&wwmpa\odo}m
C and,

w

Idﬁnﬁ}gxr\g/uﬁwbt}ws&hmhmm&hk@bgﬂm\eﬂw@
dﬁang;e/oowm\ed;
Ldmwn@dme%mmhww

Describing the changes and continuity betweery
Cause and
Tdentifiing reasons for historical, events, situations
and changes,

Similarities and, Differences
Britairv and the wider world.

Sources of evidence

Using o range of. sources to- find, out aboub s periods
9@%@%@% tobuild:upa:pmf(m g]lazpafst

Cm@‘ Awareness

Understanding that: history is dirided, into- periods of history eg.
Using BC/AD/Century,

Beginning to- demelop as chronologically secure

studied:

Placing the time studied onv a timeline.

Using dates and terms related to- the unit; and, passing of time e.g.
millennium, continuity and ancient.
Noﬁung/conn@ohon&over\@pﬂ\odzq]lmn&
Change and, Continuity
IWWWWW%W@WWW
CWWM#WW@W@WW

Descr\bmg/’dwd\angmandconhnu@be’mm
Cau&eand;(:m;wn_w

Identifying the consequences of emvents and the,
actions of people:

Similmihe&and:Di#erenoe&

v the past and today.

culturaly religious and, ethnic divensitiy inv Britairy and the wider
wonlds

Historical Significance

Identifying who s important in historical sources and accounts:
Sources o Evidence

Using a range of sources to- find oub abouty a/ pertod.

Using evidence to build: up o picture of a past ement
Ob&ewmgﬂwsma&deiml&whmu&ngm&{laot&andp@um
Historical, Interpretations

CM@‘ Auwareness
Uwpﬂmw!@m (exgs nows long, ago:
Plamgwmf&mas&mpl@ﬁmdm&
Recording onv as timeline as sequence of
Change and, Continuity
remairv the same.

SOMe are Neuk

Cause and, Consequence

beginning, to- explairy why with support,
Similm*ihe&and;D#aerwe&

N/A

Historical: Significance

N/A

Sources o, Evidence

Usmgzarh#aobs pho’oog,r\oph&andw&b&
about the past:

aboub the past using sources (eg
Historical, Interpretation

represent; the past (e.g: photos, stories).
Hisborical, Enguiny
Undﬂ\standmghwhhsbomllerw
guestions are structured:

Creating historically-valid, guestions
aor\os&azr\angeq]lhnwpﬂ\od&wlem
and groups o people




Historical, Interpretations:

eg. archaeological exidence; museun exidence;
cartoons and, books:

Historical, Enguiny

Stmd’xu‘ed;

awdﬂw%@ Pﬂwd&sfudmeg hour did people

eNGN

Makmg;hnk&andoonneotwn&wos&o;perwd:q]ﬁ
time; cultures or groups:

Asking the question "Hour do- we know?”
Constructing answers using esvidence to- substantiate
Identifying weaknesses inv historical accounts and,
arguments.

Creating o structured, response or narrative to
W@W@LUW

IWWW@%WWWMW

e.g: archaeological emidence, museuny exidence,
cartoons and, books:

Historical, Enguiry

perlods studied, e.g. how- did, people live:

Asking questions about the bias of historical evidence.
Using o range o, sources to- construch knowledge of the past.
Defining the terms ‘source, and, ‘envidence.
Exipamng/fhﬁ/apppopxwtemﬁownahmvﬁroma/

Making links and connections across a period, of time, cultures or

Asking the, question ‘How do- we know?”

Reaching conclusions that: are substantiated, by
historical exidence.
Communicating knowledge and, understanding
Identifying weaknesses inv historical accounts ands

arguments:
Creating as simple imaginatise reconstruction of as past exent; using

storys
Cmﬁng@sh\m%dmponsemnmhmetowwwhm

enw

Asking the question "‘How- do we
o

Und;er.\sfundmgathobthmnw%/be
mulbiple: conclusions to- a, historical
enquiry question.

Reaching conclusions that: are
Communicating knowledge and,
understanding




throughs discussions debates, dramay art
and, writing

Identifying weaknesses irnv historical
accounts and,

Arguments:

Creating as structured, response or
nm*ahMetoanwa:thtommL

Desombmgpastevmt&omﬂgonw
unﬂrgrecogm&n,gzmdantw&and




